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The evidence base 

Å3 systematic reviews 

Å7 multi method, multi site probes ς (799 pupils and 
teachers in 29 schools) interrogated via international 
evidence base  

Å3 large scale pupil surveys (15,060 pupils in 334 
schools) and a layered staff survey (570 teachers) all 
triangulated via 20 focus groups of 6-10 pupils and or 
teachers 

ÅData extraction and analysis across whole to create a 
synthesis framed by the core findings to emerge from 
the international evidence reviews 
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Consultations, networking and dissemination 
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Pupil Voice Survey Pupil Voice Survey Pupil Voice Survey 

Probes Probes Probes 

Map and Review 

Challenge Review 
Synthesis 

Action Research 
Staff Survey 



The research foci 

ÅIn year 1 priorities flowed from the initial review and 
map & judgement re maturity of evidence base 

ÅPlus policy priorities emerging from QCDA via CEAP 

ÅIn later years evidence from survey also shaped foci 
Åe.g. evidence re challenge, closing the gap & management 

of change 

ÅProbes: assessment; CPD; quality of talk and group 
work; wellbeing; participation and engagement, 
closing the gap; management of change 

ÅThematic synthesis ς took the findings from the 
systematic reviews as the structure 

 



Our objectives 

ÅGenerating evidence required by different 
audiences  
ÅSynthesising differing forms of research 
ÅDeveloping specific articulations in order to 

inform policy and practice  
ÅMapping and scoping of evidence base 
ÅIterative thematic analysis of emerging trends 
ÅCross-hatching with current issues in the 

system 
ÅIdentification of existing practice 

 



Effective curriculum experiences ς 
Findings from the reviews of research 

ÅPositive outcomes when the curriculum involved: 
Åexperiences that enable students to experience ideas, facts 

and phenomena in context and connect the curriculum 
with learning in the home 
ÅŜȄǇŜǊƛŜƴŎŜǎ ǘƘŀǘ ōǳƛƭŘ ŎǳƳǳƭŀǘƛǾŜƭȅ ƻƴ ǎǘǳŘŜƴǘǎΩ existing 

knowledge, understanding and skills and engage learners 
actively in assessment 
ÅUse of less compartmentalised approaches to promote 

conceptual development and encourage cross curricular 
transfer of learning; 



Effective curriculum experiences ς 
Findings from the reviews of research 

ÅPositive outcomes when the curriculum involved: 
Åstructured group work and effective talk as a means of 

students accessing the curriculum 
Åcurriculum tasks that are specifically planned for 

challenge for all pupils 
ÅExcellence in subject knowledge and in professional 

development to underpin all of the above 

 



Reflections 

ÅAre there things missing you would have 
expected to see? 



Structuring group work to secure access to the 
curriculum for all pupils 

ÅEffectiveness of structured and planned collaboration for 
securing access 
Åe.g. via modelling group working skills and designing interdependent 

tasks 

ÅBenefits range from improvements in cognitive reasoning, 
problem solving and achievement to enhancing learner 
perceptions about different subjects 

ÅPlus a number of emotional and behavioural benefits 
including greater focus, motivation, and independence 

ÅAlso evidence from across reviews that learning that was 
not genuinely collaborative  

 



Building incrementally on starting points 

Å9ŦŦŜŎǘƛǾŜ ŎǳǊǊƛŎǳƭǳƳ ǇƭŀƴƴƛƴƎ ŘŜǇŜƴŘǎ ƻƴ ǘŜŀŎƘŜǊǎΩ ƪƴƻǿƭŜŘƎŜ 
of their learners and their needs. Achievement flowed from 
careful planning for building on learner needs which also: 
Å Increased motivation and enjoyment of the curriculum; 
Å.ǳƛƭǘ ǳǇ ǇǳǇƛƭǎΩ ŎƻƴŦƛŘŜƴŎŜΤ ŀƴŘ  
Å Helped recognise and work through or avoid misconceptions 

ÅtǳǇƛƭǎ ōŜƭƛŜǾŜ ǘŜŀŎƘŜǊǎΩ ǎƪƛƭƭǎ ƛƴ ƛŘŜƴǘƛŦȅƛƴƎ ŀƴŘ ōǳƛƭŘƛƴƎ ƻƴ 
existing knowledge and understanding increased 
ÅBy 2010 80%+ of primary and 90%+ secondary learners said 

teachers were good at this and at helping them understand 
what they need to know and to do next. 

ÅPlanning curriculum experiences that reveal and build on 
ƭŜŀǊƴŜǊǎΩ ǎǘŀǊǘƛƴƎ Ǉƻƛƴǘǎ ǇǊƻƳƻǘŜǎ ƭŜŀǊƴƛƴƎ ōǳǘ ƛǎ ŎƘŀƭƭŜƴƎƛƴƎ 
for teachers; an area where sustained CPD is important 



Context based learning 
ÅStrong benefits when learning is contextualised ς when ideas 

and phenomena encountered in real or simulated, practical 
situations including connecting with life beyond school 
ÅContextualisation actively considered in curriculum planning for 

KS3 in circa 33% schools, but only for 10% during KS4 
Å{ŎƘƻƻƭǎ ŎƻƴƴŜŎǘƛƴƎ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ŀƴŘ ƭŜŀǊƴŜǊǎΩ ƘƻƳŜ ŀƴŘ 

community life effectively adopted three broad strategies: 
ÅEngaging parents in learning set by school e.g. via interactive homework 
ÅEnabling learners to draw on their experiences outside of school in 

lessons 
ÅCommunity based tasks.  

ÅSchools could do more to  
Åcontextualise learning, especially for older pupils 
ÅŜƴƎŀƎŜ ǇŀǊŜƴǘǎ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ 
Åcreate curriculum experiences in which learners draw on outside experiences.  
 



Assessment 
ÅThere is strong evidence from the international and 

school-based research that assessment can raise 
achievement when assessment processes involve: 
Ålearners thinking and talking about their learning; and 
Ådrawing on self and peer reflections, as well as 
ǘŜŀŎƘŜǊǎΩ ǇŜǊǎǇŜŎǘƛǾŜǎ 

ÅPractical difficulties in accessing detailed insights into 
ƭŜŀǊƴŜǊΩǎ ƛƴŘƛǾƛŘǳŀƭ ǎǘŀǊǘƛƴƎ Ǉƻƛƴǘǎ ŀƴŘ ōŜƭƛŜŦǎ ƛƴ ƭŀǊƎŜ 
classes. CPD that helps practitioners: 

Åaccess effective strategies and  
Åbe aware of common patterns and misconceptions in 

particular subjects  
ÅƳƻōƛƭƛǎŜ ǇǳǇƛƭǎΩ ƻǿƴ ŎƻƴǘǊƛōǳǘƛƻƴǎ 
Åhas an important role to play here 



Flexibility 

ÅEvidence from both the international and the school-
based research revealed the importance of planning 
learning across the curriculum in order to promote depth 
ƛƴ ȅƻǳƴƎ ǇŜƻǇƭŜΩǎ ŎƻƴŎŜǇǘǳŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ 

ÅHelpful in overcoming the difficulty learners sometimes 
have in connecting thinking and making challenging links 
between subjects and identifying underpinning principles  

ÅSo joint planning between subjects and cross-curricular 
strategies and/ or using  thematic approaches most 
helpful when focussed on conceptual depth.  



Challenge 

ÅComing soon 



Reflections 

ÅIs there something still missing that you 
expected to see? 



An illustration - designed for pupils, by pupils ς 
with the help of artists 





Made welcoming and right for reading by 
pupils with an author 


